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Abstract

The purpose of this study was to determine a learning model for teaching "Population Geography"
to geography education students in universities using international women's migration as a case
study to increase their understanding of the material and their curiosity in the learning process. A
case study and qualitative approach were adopted in this research with data collected from 15
Geography Education students currently taking Population Geography courses in Department of
Geography Education Jakarta, Indonesia. Data were collected through interviews and focus group
discussions (FGD) for approximately 120 minutes, three times during the learning process. The
results showed that in-depth studies on international women's migration increase engagement and
understanding of the course. Furthermore, it enables students to participate actively in the classroom
learning process by asking questions, discussing, and giving their opinions. Students are able to
give their opinion in the classroom with regard to the international women migration. For example,
they are able to determine the use of remittances and the adaptation process after an immigrant
returns to Indonesia. They also know about the main reason why some Indonesian women decide
to work and migrate to abroad and leave their family. In addition, students’ understanding is also
visualized in the process of interpreting, giving examples, clarifying, summarizing, drawing
conclusions, comparing, and explaining cases of women's international migration. This research is
useful for educators, especially Geography Education Teachers and Lecturers.

Keywords: Women Migration, Population Geography Course, Critical Thinking Skill, Student
Engagement, Student Understanding

Introduction

Population geography course is one of the most important studies in tertiary institutions because it
provides students with the basic concepts and experiences required to improve their skills
(Nguyen, 2018; Williams et al., 2017). The rapid development of information and communication
technology has created several learning resources used by both students and educators to convey

their knowledge have been created (Ye et al., 2020). Besides using lecture learning models and
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telling stories on population geography, other methods such as current interesting case studies are
also adopted (Korson & Kusek, 2016).

Currently, the main problem faced by lecturers is the learning difficulties experienced by students
in the classroom, such as their inability to absorb the learning materials (Christie & Morris, 2021,
Thomas & Allen, 2021). These problems are caused by learning motivation, attention, and interest,
attitude, perseverance, socio-economic, and physical and psychological factors (Cantu et al., 2021;
Oguilve et al., 2021; Van Overschelde & Piatt, 2020). One of the difficulties faced by students’
due to external factors is inability to carry out assignments, thereby leading to poor performance
in the final semester exams (Newton et al., 2020; Sun et al., 2021).

According to preliminary studies, the continuous use of similar learning methods by lecturers’
without variations is one of the main factors affecting students’ poor performance (Morales,
Ruggiano, Carter, Pfeifer & Green, 2020). For example, one of the lecturers’ adopted the use of
lecture method in teaching population geography irrespective of the lengthy study duration without
using other media with illustrations, such as pictures, videos etc. Therefore, for an entire semester,
almost all the students were unable to understand and absorb the information conveyed by the

thereby leading to difficulties in the learning process (Masud, 2020).

The lecturers' inability to use varieties of learning processes leads to boredom, and the need for
innovative learning methods capable of increasing students' enthusiasm and motivation to learn,
thereby leading to a rise in knowledge assimilation. Therefore there is a need for new innovations
and variations in the learning process adopted in the classroom (Hamilton, et al., 2019; Watson,
2020).

Population geography also plays an important role in terms of knowledge and experiences acquired
by students especially on the topic related to international migration (Winarnita, Chan, & Butt,
2020). According to Butt, Ball, & Beazley (2016) migration is a common phenomenon in
Indonesia, due to the urge to earn additional income. To work abroad, one needs to acquire
knowledge, skills, learn to speak a foreign language and understand the local culture of the
destination country (Hewett, 2019). Therefore, this course examines this phenomenon by
equipping students with relevant knowledge and skills on migrating abroad (Spaan, & van
Naerssen, 2018). One of the strategies used to ensure students understand this phenomenon better
is by using the case study method (Hallgren& Osterlind, 2019).
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Population geography is one of the courses that examine cases of population migration abroad and
provides adequate knowledge by aspiring immigrants (Karol¢ik et al., 2016; Lee, 2018). This is
consistent with the study carried out by Dharr (2012) which stated that the international women
migration teaches students on the strategies adopted by women to improve their living standards
from an economic perspective. In addition, this topic also teaches on the remittance management
process engaged by these women after they returned to their country (Dhar, 2012). It further
inspires and aids students to understand that they are opportune to work in their home country and
abroad to increase their standard of living (Ullah, 2017). Therefore, in this context, international
women's migration provides insight, knowledge, and commonly faced problems (Lindquist, 2017).
Hence, this topic is used as a case study in the learning process for undergraduates in pursuing

population geography (Patimo & Lucero, 2021).

Several learning methods are needed to make this course easier for students to understand, one of
which is the use of case studies. Karol¢ik, ipkova, and Mazorova (2016) reported the relevance of
case studies and the use of maps in teaching students, besides the utilization of computers.
Teachers or lecturers have to instruct students in studying population geography courses in tertiary
institutions (Polat, 2020). This method increases students' curiosity, interest in the learning process
and offers direct experience (de Miguel Gonzélez & de Lazaro y Torres, 2016; Eaves, 2020). In
addition, Opoku, Serbeh, and Amoah (2021) stated that case studies motivate students to learn and

develop critical thinking skills when studying a phenomenon.

In Indonesia, studies on the international migration of women are becoming increasingly popular,
because the percentage of women that migrate regularly is significantly higher than men (Khoo &
Yeoh, 2018). Therefore, this is an interesting phenomenon to study, both in terms of the economic
and social aspects and to determine the problems encountered when people decide to migrate
abroad (de Miguel Gonzalez & de Léazaro y Torres, 2016; Opoku et al., 2021). The adoption of
case studies on women's migration as a learning process enables students to interact and
communicate with one another and their lecturers (Rahmadi et al., 2020). Therefore, this approach

is one of the best ways used to teach population geography to students.

Based on previous research, the classroom case study learning model offers positive benefits, such
as exposing students to the topic being taught, thereby enabling them to understand the real

situation and conditions of migration (Svobodova et al., 2020). Furthermore, this learning model
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increases students’ curiosity, thereby encouraging them to carry out research on the phenomenon
of international female migration (Mitchell, 2016). Based on these 2 benefits, international
women's migration serves as one of the main approaches in the study of population geography in

tertiary institutions.

Although, no research has been carried out on the use of international women’s migration as one
of the main cases in population geography, preliminary studies, succeeded in using this method to
improve students’ learning abilities. Therefore, it has a positive impact on educators, especially

those in the field of geography.

This is a useful research, especially due to the use of case studies to learn international migration
of women. Apart from universities, educators at the high and junior school levels are also one of
the groups expected to benefit from this research. Therefore, this learning model is useful for both
undergraduates and teachers. Based on the research background, the main problem is based on
ways to use case studies of international women's migration to learn population geography in

universities.
Research questions

Based on the study background and the theoretical gaps identified in several previous studies, the

research questions are as follows.

1) How is the student engagement in the classroom affected at the population geography
course using the issue of international women migration?
2) How is the improvement of student understanding at the population geography course after

discussing the issue of international women migration?

Theoretical Review
As part of geography education, this course aims to improve students' abilities, understanding, and
experiences related to the human population because it is one of the modules explored by
undergraduates. In addition, humans are the main focus of this course, starting from population
density, its composition in a certain area, to migration from one place to another (Zid, Casmana,
& Hijrawadi, 2020; Zid, Alkhudri, Casmana, & Marini, 2020).
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According to Dhar (2012), there are 3 main philosophical bases behind the relevance of teaching
population geography in universities. First, this course teaches students on the movement of people
from one place to another, such as from villages to cities and one country to another, respectively
(Weston, 2020). An instance is someone that migrates from Tegal to Jakarta with the aim of
increasing their income and standard of living. In addition, the movement from Indonesia to Hong
Kong to become Indonesian Migrant Workers (TKI) is based on the same goal of improving their
standard of living (Dharr, 2012). Usually, people decide to migrate due to certain factors, therefore
this serves as an interesting study in learning population geography (de Waal & Williams, 2020;
Lee, 2020). Another interesting aspect is the employment structure in a region. Bent, Bakx, and
Brok (2017) stated that this course discusses and examines the unemployment structure in a
country. This is important because when the unemployment rate is high, the citizens of that country
are unable to acquire a decent job and livelihood (Lindquist, 2018). Therefore, population
geography is an important course that needs to be studied by students. In accordance with several
productive ages in each region, this also tends to stimulate ones' interest in the economic process
(Kressler, 2020). Meanwhile, according to Szkornik (2017), population geography is based on the
relationship between humans and their surroundings. It aims to instill knowledge in the students
to improve their understanding (Loh & Ang, 2020). Therefore, to learn population geography
courses, it is necessary to adopt a special method that students easily understand. However, there
are several ways to realize this, such as story-telling, lectures, group discussions, and the use of
case studies (Yin, 2019).

The appropriate topic that needs to be discussed is international women’s migration from one place
to another (Aburaida, 2020). This is because students need to understand the factors that motivate
a person to migrate abroad (Platt, 2018). The international migration of women is one factor that
triggers people's movement (Rother, 2017). In this case, the displacement is usually from Indonesia
to abroad based on several reasons, including natural disasters such as floods, landslides,
earthquakes, etc (Bélanger & Rahman, 2013). However, in the context of the international
migration of Indonesian women, the goal is to improve their standard of living (Leal, Malhotra, &
Misra, 2019; Lyons, 2017). There is a yearly increase in the number of women that migrate abroad
to help their husbands, improve social status, or to acquire better education (Zid, Casmana, &
Hijrawadi, 2020). Based on the explanation of international migration, this interesting research is

used as a case study by students.
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Case studies are one of the methods adopted to teach the students certain phenomena thoroughly.
According to Yin (2017), it as a knowledge-seeking process to investigate and examine the
phenomena that occur in real life. Yin further stated that case studies are used when certain
phenomena, in reality, have vague or blurred boundaries. In addition, case studies also have
various sources which serve as evidence and information search tools. However, assuming these
conditions are not met, the research is unable to use case studies. In addition, Yin, Polit, and
Hungler (2017) stated that case studies are focused on determining the dynamics related to the

reason individuals think and develop themselves.

The population geography course aids in training and developing problem-solving skills oriented
towards authentic issues encountered daily, which tends to stimulate high critical thinking skills
(Golightly & Raath, 2015; Sarkadi& Fadhillah, 2020; Yeung, 2010). Preliminary studies stated
that problem-based learning is a teaching model characterized by the students’ ability to think
critically and acquire knowledge (Golightly, 2021; Golightly & Muniz, 2013; Raath & Golightly,
2017). The learning process adopted requires a real case which enables students to memorize
theories and develop the ability to think about the background, driving factors as well as a person's

life after migrating to other countries (Chappell, 2006; Spronken-Smith, 2005).

In conclusion, problem-based learning in population geography courses is an approach to
understanding ways to resolve issues in the real world, such as international women's migration.
Finally, students acquire critical thinking and problem-solving skills, to understand the important
concepts involved in the learning process (Alexson & Kemnitz, 2001; Chappell, 2001; Pawson et
al., 2006)

Method
Research Design

This case study is part of an educational project that aims to investigate international women's
migration regarding population geography courses in higher institutions using a case study design
(Yin, 2017). In addition, this research is intended to see the improvement of student engagement
and student understanding after discussing the issue of international women migration. The case
discussed in this study is the international women migration from Indonesia to other countries such

as Malaysia, Taiwan, Hong Kong, Saudi Arabia and other nations. The characteristic of this case
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study lies on the implementation of international women migration issue as a contemporary
phenomenon in the population geography. The issue of international women migration has been a
big issue in the population geography course since it discussed about the reason why women
decided to move abroad, how they survive during working abroad, how they use the remittance
after returning abroad and the life changes after migration abroad (Hewett, 2019). This research
follows the recommendation of Yin (2017) in revealing the case in which he said that a researcher
should focus and pay attention to the accuracy of information aspect, the informant suitability, and
critical interpretation. Therefore, To discover a detailed use of the learning model in the population
geography course, interview, observation, and FGD techniques were also performed (Cresswel,
2014).

Participants

The research participants are 15 geography education students at the State University of Jakarta.
Consequently, due to the common characteristics possessed by the participants, they were not randomly
chosen. Therefore, the purposive sampling technique used in this study was based on the following criteria
(1) students of geography education at the State University of Jakarta were chosen, (2) they need to have taken
a population geography course or at least in the 2" semester, and (3) they also need to understand the issue of
international women’s migration. In order to obtain maximum results, this research carried out 4
meetings which lasted for 135 minutes each. Based on the ethical standard, the initials of the students

were used rather than their real names. The detailed characteristics of the participants are shown in table 1.
Table 1

The Characteristic of Participants Gender

No Gender Frequency Percentage
1 Male 7 46 %

2 Female 8 54 %
Total 15 100 %

Table 1 shows that 54% of the female students participated in this study. Conversely, the male
participants were only 46%. Overall, the female geography education students are more than the

males.
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Table 2

The Characteristic of Participants based on the semester in campus

No Semester Frequency Percentage
1 2" semester 3 20 %

2 4st semester 6 40 %

3 6t semester 6 40%

Total 15 100 %

Table 2 shows that the participants of this research were in the 2" semester, which implies they
have already taken the population geography course. Furthermore, 20% of students are in the 2"

semester, while the others are in the 4" and 6™ semesters.
Research Instruments

This section is based on the research instruments used to ascertain the students understanding of
the international women's migration case. In qualitative research and case studies, the key
instrument is the researcher himself, so in addition to having a role as a researcher, researcher also
has a role as a key instrument. The main benefits when researchers become key instruments are
responsiveness and adaptability. When the researcher becomes a research instrument, they will be
able to develop knowledge, carry out preliminary studies and get the opportunity to clarify certain
meanings if there are things that need to be deepened in their research studies. In addition,
researchers are also able to investigate very unigue things when found in the field (Yin, 2019). In
order to enrich the research results, apart from the researcher himself as the instrument, this
research also uses interviews and Focus Group Discussions (FGD) to enrich the research results
and obtain in-depth data. The interview instrument is a guide used by researchers to be able to
study more deeply on matters related to women's international migration. Meanwhile, in the FGD
the researcher asked the students more specifically about the benefits of using the learning model
that had been delivered. To be able to validate it, triangulation of data from the instruments used
is carried out (Yin, 2019). So that the data collection process is carried out after the instrument is

validated.

The purpose of this research is to find out that the case study learning model, especially in the case

of international migration of Indonesian women, can increase student engagement and improve
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student understanding in the subject of population geography in universities. In this learning
activity, lecturers can deliver material by providing illustrations in the form of sources or examples
of cases that are happening, especially regarding the international migration of women from
Indonesia to abroad. Data from interviews and FGD were transcribed and used codes to be able to
analyze them. In this case, there are two main focuses in analyzing the results of this study,
including 1) student engagement (Dee, 2020) and 2) student understanding (Chappell, 2001).
These two things are the most important studies in determining the use of this case study-based
learning model. The results of this data transcript are divided into fifteen transcripts which are
coded Student Transcript 1 = ST1, student transcript 2 = ST2, student transcript 3 = ST3 etc.

Table 3

The Interview Guidelines about the knowledge and student understanding towards the case of

international woman migration

No. Indicator Aspect

1. Interpretation The students’ interpretation of the case study

2. Providing examples The students’ abilities to give an example of the case study after FGD
3. Classifying The students’ abilities to classify other cases

4, Summarizing The students’ abilities to summarize the information

5. Concluding The students' abilities to draw conclusion after a discussion

6. Comparing The students' abilities to draw conclusion after a discussion

7. Explaining The students’ abilities to explain the case study

The indicators in table 3 were used to analyze the student’ understanding of the international
women’s migration case after the FGD. It is important to ascertain that they understand the lecture
delivered. This is an interesting case study for the students in geography education department.
Therefore it needs to be reviewed from their perspective. In addition, the FGD with some of the
participants were observed.

Research Procedure and Data Collection

The research procedure is the steps needed to be able to collect data in order to answer the research
questions posed in this study by discussing more about the location and data collection techniques.
This research procedure is very important because it can be used as an indicator of the research

implementation process. In addition, the data collection means how the data in this research was



Journal of Social Studies Education Research 2021:12 (3), 120-143

collected (Cresswel, 2014). Since research procedure and data collection are importance, this part

will show how the procedure of the research and data was collected.

This study adopted the procedure designed by Yin (2019), which stated that there are 4 main steps
in carrying out a research based on a case study approach. First, there is a need to ascertain whether
the case study is appropriate and relevant to the investigated research topic. Second, the case must
be relevant to the topic. Third, there is a need to analyse the case. The fourth and final stage of this
research is centered on data interpretation, recorded unique experiences during the collection

process, and rewrites the results.

To analyze the student engagement and student understanding after participating in the discussion
of international women migration, this research use classroom observation, in-depth interview and
FGD. Classroom observation means the researcher see how the teaching population geography
works in the classroom. The aspects that are studied during observation is student engagement and
student understanding. In the student engagement process, the researcher see the student
movement, student response, student opinion and student interest during the population geography
learning. For instance, during the learning process, when students raising hands, responding
teachers opinion about international women migration, it seems that the student engagement is
high. In contract, when there is no respond from student and there is not interest in sharing the idea
in the classroom, then they are considered to be boring or they are no interest in learning population
geography.

case studies on international women's migration, in-depth and focus groups, interviews, and
classroom observations were carried out to maximize the results. In this research, FGD was carried
out to determine the interaction between students and lecturers regarding international women's
migration. After the learning process was completed, 3 students were selected from each group,
and an in-depth interview that lasted for 20 to 30 minutes was conducted. Meanwhile, 15 students
participated in the FGD. The aim is to obtain the results of the lessons regarding the international

women's migration case in Indonesia.

Each student is asked whether they understood the cases of women's international migration.
Afterward, the interviews focused on possible solutions to the problems encountered by Indonesian
women during the migration process. In addition, they were also asked about the way they felt

when learning a population geography course using a case study model. A particular case usually
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adopted was carried out by Guess in 2014. Some case of international females' migration which
occurred in 2017 is described as follows. After the FGD based on the Sarmi case, 15 students were

interviewed, and the results were transcribed, analysed, and rewritten.
Data Analysis

This study adopted the analytical model designed by Yin (2017). According to Yin, there are 3
events used to review case studies, namely pattern matching, explanations, and time series
analysis. Explanation is the analytical technique adopted in this study to analyze the data by
making an explanation of the case in question. In this research, 2 main factors regarding students’
engagement when using international migration case studies was analysed. The focus of the first
analysis is whether or not students were actively engaged after carrying out the learning process
in the classroom. In addition, the second focus is on students’ understanding of international
migration cases. Both were studied using the Yin analysis model. After the data acquisition, the
interviews' results were transcribed, analyzed, interpreted and triangulated based on the
conversations between students and lecturers during the FGD session. This study aims to describe
that in order to make learning in population geography courses more interactive, a case study on
women's international migration is needed, so that students can more easily understand and
understand the context. By using the analytical concept presented by Yin (2017), analytical
techniques can make research data more accurate and richer in explanations from lecturers in
population geography courses. The questions in the interview instrument were arranged to see how

the students responded to the case studies that had been made during the learning process.

In this case, the analysis focuses on how the use of case studies in population geography courses
can improve student engagement and student understanding in the classroom. In the learning
process, student engagement and student understanding have a very important role. So with the
data that has been obtained and triangulated, the results can see how case studies using

international women migration can make it easier to study population geography.
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Findings

Research question 1: How is the student engagement in the classroom affected at the

population geography course using the issue of international women migration?

Students' engagement is extremely important in the learning process. This is because
communication between the students and lecturers is one of the characteristics of learning
population geography. In universities, this course examines issues associated with international
migration based on the aim to work abroad. In accordance with the success of these cases, students'
engagement in learning geography is important. Fassett, Priddie, and Brckalorenz (2018) stated
that students’ engagement plays an important role in the classroom (Fassett, Priddie, &
Brckalorenz, 2018). Furthermore, supposing the students are actively engaged, they happily
receive materials during the learning process (Banks, 2015; Rudolph & Horibe, 2016). Conversely,
assuming the interactive session or students’ engagement is poor, they do not understand the cases
being discussed or bored with the adopted learning process (Sarkadi & Fadhillah, 2020). The level

of participation in learning population geography is high, as reported by several students.

"We are happy to be involved in the discussion on the Sarmi case given by the
lecturer because it is interesting and inspiring. Besides, we understand that
student's levels of education do not affect their success."

"Case studies are important in learning population geography. This is because
assuming learning about migration is based on theory, and then it is read about
in books. However, the studies delivered by the lecturer made the students to
understand the main reason people migrate abroad” DW

"Learning about international women's migration does not only enhance
knowledge, rather it also increases understanding and motivation to strive for
success continuously,” MAR.

The interview results with the 3 students showed that their engagement level was extremely high
in the learning process adopted to study population geography. This is because they are not only
taught about theory, they are also able to analyze the entire factors that cause an individual to
migrate internationally and are motivated to be successful in the financial field. TS reported that
they were motivated by Sarmi’s story that worked in Saudi Arabia for 10 years and was able to
start a business that not only met their daily needs, however Sarmi was also able to establish a

company and buy several plots of land. MAR also feels the same way and believes that knowledge
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in the form of theory is not only acquired in the classroom. In addition, MAR never believed that

a person with only an elementary school certificate could achieve financial success.

Based on this information, the civic students' engagement in the case study of women's
international migration was extremely high. Dee (2020) stated that although there are several main
indicators associated with civic engagement, at least 2 most important parts of students'
participation include (1) an extremely deep interest in humanitarian issues and (2) develop the
attitude to solve problems together. Geography education students are interested and curious about
the success stories of Indonesian female workers in Saudi Arabia. Based on observations, some
students were still interested in the lecture, irrespective of the fact that time had run out. Case
studies on international migration not only instil knowledge it also inspires students to be better.
The second characteristic concerning ways to solve problems motivated the students to find
solutions to the issues being studied at the end of the discussion. Therefore, the concept of global

citizenship, through population geography courses, tends to be implemented.

"Usually, | never speak or giver my opinion during the learning process,
however the cases initially delivered was interesting, and | tried to read and
understand them, which prompted me to become actively involved in the
learning process."

"1 really feel confident when | give my opinion in front of the lecturer. | believe
that the case given by the lecturer is real because the story is similar to that of
my mother that once worked as a TKW abroad" MZ.

The students enjoyed the adopted learning process. Some students even felt the spiritual
circumstances in the studies delivered by the lecturer because their mothers were working abroad.
On the contrary, DTA is always silent in the classroom, however this case study has enabled DTA
to argue as well as offer solutions continuously. Based on some of the aforementioned information
regarding the students' participation in the learning process, it is evident that all were active. This
serves as proof that students' engagement causes the learning process of population geography

courses to be successful.

Research question 2: How is the improvement of student understanding at the population

geography course after discussing the issue of international women migration?

Students' understanding of population geography courses, with respect to women's migration, is

important. This is because assuming students are unable to understand the concepts being taught,
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it simply implies that the case study was not successful delivered during the lectures. An example
is in the learning process, students not only listen to the series and flow or materials presented by
the teacher, rather they already possess the basics of knowledge which serves as a form of

understanding.

Therefore, in this concept, the students need to be able to understand the way and manner the
learning process and scientific transfer occurs. This is in accordance with ST and DTA’s statements

when interviewed after several lecture sessions on population geography.

"After | tried to understand and study the cases presented by the lecturers, | was
happy because, in the end, | was able to interpret the circumstances surrounding
women's migration. | discovered the reason those that migrated abroad were
able to start a business after returning home" Sl

I am happy when giving examples of comparative cases related to women's
migration, such as those reported in the population geography course. In my
opinion, this study is interesting, therefore | tried to discover several similar
cases with the aim of being able to provide comparisons” DTA.

Sl and DTA are geography education students studying in population geography courses. They are
taught to be able to analyze several phenomena associated with cases of international women's
migration. After understanding and studying the case, students interpret and provide similar
comparative examples. According to the theory of understanding, there are several indicators by
which students tend to understand the cases conveyed in the learning process, including (1)
students interpret the outcomes of these case studies, (2) they provide other examples as a
comparison after the learning process, (3) students are able to classify certain items after the
process (Lilley, Barker, & Harris, 2015; Malone, 2020). However, as conveyed by Sl and DTA in
the interview results, they are able to interpret cases related to international women's migration.
These include both positive and negative ones. For example, in Sarmi's case, Sl is able to interpret
the reason Sarmi finally decided to travel to Saudi Arabia, including the manner Sarmi managed
finances after they completed their work contract in that country. In addition, the second indicator

is being able to provide examples of other cases and confirm that they have also been understood.

DTA is a geography education student interested in cases of international women's migration.
After learning about the case taught by the lecturer, DTA immediately tried to discover similar
cases of successful Indonesian women abroad. DTA was able to compare and give examples in

the classroom. Meanwhile, when students are able to find comparable, and also provide examples
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of similar cases, they are included in the category that understood the studies discussed in class.
Apart from Sl and DTA, the following are indicators of understanding a case study research.

Table 4

Indicators and research results on the aspect of knowledge

No  Aspect Indicator Attitude example

1 Knowledge Interpretation After learning population geography with case studies, students
were able to understand the reasons and interpret the impacts of

international women's migration.

2 Providing examples Geography education students provide examples of other similar
cases, both success stories, and vice versa.

3 Classifying Geography education students are able to classify the impacts or
reasons Sarmi ultimately decided to work abroad over the years.

4 Summarizing Students are able to summarize the discussions they had with their
friends about the use of remittances

5 Concluding Students are able to draw the conclusion that not all women's
migration activities have a negative impact, some have a positive

influence

6 Comparing Students were able to compare several success stories of a woman

that have engaged in international migration

7 Explaining Students are able to explain the entire situation from the background

to a conclusion.

Table 4 describes several indicators from understanding the shared knowledge through the
population geography learning process. However, when viewed from these 7 indicators, overall
geography education students acquire knowledge and explain cases related to international
women's migration to others. This is supported by the opinion of AW, a geography education

student.

"During the learning process, | was suddenly appointed by the lecturer to
conclude the results with a case study on women's migration. Although I usually
hesitate in carrying out such activities, this time it was easily done because the
simplified materials and case studies provided were helpful™ AW.

The summary of the outcome is a relevant means and the main goal in the learning process. In the
concluding aspect, students were not able to summarize the topic they have learned. This is

irrespective of the fact that this process is also carried out by listening from the beginning,
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searching for reference sources, and reflecting on the learned topic. In this case, the students
understood the topics learned, especially regarding international women's migration. For example,
students concluded the reasons people tend to migrate internationally. Therefore, this process

needs to be integrated as a learning source in population geography courses.
Discussion

The main purpose of this research is to determine the ideal learning process for studying population
geography courses. The students' engagement during the learning process, as well as their
understanding of the case studies on international women's migration, was carefully analysed. The
discussion regarding the use of a case study is based on the analysis results on population
geography courses. It was discovered that this method increases student engagement with each
other and their lecturers. In addition, this learning process also improves their understanding of

international migration.

The first evidence revealed that the initial student engagement in the population geography course
before using international women migration case study tend to be weak. It is related to the first
research question which shows that the issue of international women migration in population
geography can help improve the student engagement. It was because the educator of population
geography course used a classical teaching method such as speech and focusing on a theory, thus
the students found difficulty in following the classroom engagement. Based on the first finding, it
shows students' engagement can be seen from the interactive discussion in the classroom after the
use of case study. Initially, the students were not interested in learning population geography
because they presumed it was difficult and were bored with the methods adopted by their teachers,
irrespective of the fact that it is one major course in the geography learning process. The use of
the case study method triggers' students' interest and makes them to easily and comfortably interact
and discuss both during the learning process, and outside the classroom. Furthermore, college
students prefer this unique case study method.

In addition to the improvement of student engagement, the formulation of international women
migration creates students to be actively in the classroom. Most of the students show up their
opinion, going to the front of the class to give the speech and they are also encouraged to read a
lot of literature and news about international women migration. There is one student who never

give their opinion in the classroom as he is not interested learning this population geography, but
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he is engaged actively after the lecture give the case of international women migration. The case
study method increases students’ engagement because it is related to migration. In addition, certain
complex problems are associated with this method, thereby making students more curious to study
and explore it, thereby providing solutions to the problems associated with international migration.

Therefore, it needs to be developed and adopted as one of the main methods in teaching population
geography.

These research results are consistent with the studies carried out by Rudolph and Horibe (2016),
Spronken-Smith (2005), and Williams (2014), which stated that the case study method needs to be
implemented because it makes students easily understand social sciences such as geography.
According to the results of these 3 studies, this tends to increase the students' involvement in the
learning process. However, when viewed from the perspective of preliminary studies, using this
method makes the students actively communicate during the learning process. The communication
is usually between the lecturers and students. This proves that the use of case studies is one way
to boost student engagement. In addition, this method causes students that are currently studying
geography education to become active in the classroom, however this term is also known as civic
engagement. It is important in the learning process because the students actively discuss and

express their opinions (Rudolph & Horibe, 2016).

Apart from civic engagement, another most important aspect is the students’ understanding.
Student understanding plays also an important role in the classroom learning process. Initially, the
students were less interested in learning population geography subjects because they felt that the
courses only focused on theory. It is related to the second research question which shows that
although students are less interested and difficult to understand, the issue of international women

migration can help them to understand the population geography course.

The construction of students’ opinion and students thinking with regard to the issue of international
migration is more progressive since the educator create the classroom to have more dialogue
between students. Also, the students feel more critical in in the class as educator create an
analytical situation. Williams (2014) reported that learning based on case studies increases
students’ participation in class and their understanding of the process. Meanwhile, Sproken-Smith
(2005) stated that using this method causes students to become more interactive. Both opinions
are evident in this research, which stated that the students became more interactive because they
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understood the learning content. In the case study of Sarmi, the main focus was on the reason for
migrating abroad, the life transformation after returning from Saudi Arabia, and the use of
remittances. Finally, the students were able to draw conclusions and make assumptions about the

reasons Sarmi decided to migrate internationally.

According to Dhar (2012), people engage in international migration due to economy and
educational factors. In terms of the economy, most Indonesian female workers decide to travel
abroad because of the difficult economic problems encountered daily. In Sarmi's case, it was
extremely difficult to cope with the economy as a married woman with children, irrespective of
the fact that the husband was employed. The income was unable to meet their daily needs and
educate the children. Sarmi wanted to work harder but due to her diploma in elementary school, it
was difficult to get a job in Indonesia (M Zid et al., 2020). Therefore, one way to improve their
standard of living was by migrating abroad, despite being employed as domestic servants.
According to Darmawati and Manda (2017) one way to determine the outcome of a case study is
to ensure it is understood by the students. In accordance with the results of this research, the
students understood the learning content based on the adopted case studies. Some indicators are
they were able to provide examples, conclude and analyze the results of the case study about Sarmi
(Darmawati & Manda, 2017).

Through the issue of international women migration learning model, population geography seems
to be more actively engaged in the classroom. Students can actively giving a speech about their
opinion, understand the use of remittance from abroad, know the main reason why women are
interested to work in abroad and so forth. Therefore, it supports the argument that a case study
learning model in teaching social science particularly population geography can help improve
student engagement and student understanding. The novelty of the study is in the use of
international women migration as a case in teaching population geography for the students in the
university. Although the use of case study might be used by some educators in the university, they
tend to use other case study as an issue in the classroom. Therefore, it is suggested for teachers to

use a case study for the research.
Conclusion

In conclusion, this research increased students’ interest and participation in learning "Population

Geography™ by using international women's migration as a case study. Generally, the case of
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international women's migration is one of the relevant studies in geography learning. In connection
with the importance of this course, students must communicate among themselves to understand
the current concepts easily and properly analyse the background of migrants, the associated factors,
and the use of remittances after their return to Indonesia. According to the students, the most

interesting aspect is discussing life after the migrants returned.

Although this study has succeeded in assessing learning processes involving the use of case studies
in population geography courses, there are some limitations. Firstly, the students are aware that
they were being observed during the FGD, which makes them to be pretentious when answering
questions. Secondly, only 15 students participated, therefore it is rather difficult to conclude that
this is the most appropriate method. Therefore, further research need to be conducted using more

participants from various universities.
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